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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Academy 360 

Number of pupils in school  879 

Proportion (%) of pupil premium eligible pupils 523 (61%) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022 

2022-2023 

2023-2024 

Date this statement was published 18th October 2021 

Date on which it will be reviewed 1st October 2022 

Statement authorised by Rachel Donohue 

Pupil premium lead Laura Smith  

Governor / Trustee lead Alan Hodgson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £570,358 

Recovery premium funding allocation this academic year £81,058 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£615,416 

mailto:rachel.donohue@academy360.co.uk
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Part A: Pupil premium strategy plan 

Statement of intent 

As an inclusive academy, our intention is to provide an inspirational and inclusive teaching and 

learning environment with outstanding teaching and learning. Our ultimate goal is that no child 

is left behind socially, or academically because of disadvantage. We strive to remove the soft 

bigotry of low expectations, raise lifelong aspirations and focus on removing barriers to learning 

and achieving excellence.  

Our Pupil Premium Plan aims to address the main barriers our children face and through 

rigorous tracking, careful planning and targeted support and intervention, provide all children 

the access and opportunities to enjoy academic success. 

Academy 360 opened in September 2008 as an All-Through Academy for pupils aged 4 – 16. It 
replaced a Quarry View Primary School and Pennywell Comprehensive located approximately 
half a mile apart. 

 

Academy 360 is situated in Pennywell, a significantly deprived area of Sunderland and 

amongst the most deprived in England.  Unemployment is 57% higher than the national 

average and parental aspirations for their children are generally very low. The social 

deprivation indicator (SDI) is twice the national average (0.41). This significant deprivation is 

reflected in the very high percentage of pupils who are entitled to FSM, 53% - double the 

national average. Pupils eligible for Pupil Premium funding is 65% (66% primary, 64% 

secondary) with some year groups as high as 80%.  Health issues are symptomatic of the local 

deprivation, with a recent National Child Measurement Programme placing the Academy higher 

than national for children both overweight and those classed as obese. The dental screening 

programme for 5-year olds indicated high levels of dental decay and missing teeth. 

A high proportion of students arrive in both primary and secondary phases with notable literacy 

issues. 

Current data indicates (September 2021), twenty seven children have been subject to a Child 

Protection plan.  There are twelve children subject to Child Protection plans: five under the 

category of neglect, one under the category of sexual harm and six under the category of 

emotional harm.   Since September 2021, eleven children have held Looked After Child 

status.  However, there are eight children who hold Looked After Child status at the moment; 

five children are in the secondary phase and three children are in the primary phase. Since 

September 2021, forty six children have been open to a Child In Need Plan - there are five 

children subject to a Child In Need plan at present: one child is in the secondary phase and 

four children are in the primary phase.  Currently, there are 30 children open to an Early Help 

Plan.  14 children are in the secondary phase and 16 children are in the primary phase.  Covid-

19 has exacerbated the situation and continues to present a challenge. 

The Academy is proud to include a Local Authority Additional Resource Provision (ARP), The 
Hub, for 35 pupils from across the city with moderate to severe learning difficulties; the 
provision is currently over subscribed.  Children in The Hub have an Education Health Care 
Plan (EHCP) recognising the severity of their SEND requirements.  However, although it is 
acknowledged that mainstream provision is not appropriate, their KS2 and KS4 outcomes are 
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included in the overall data published for Academy 360.  Due to the priority given to parental 
preference within SEND legislation, A360 continuously receives requests to consult regarding 
pupils and have had to attend tribunal in some cases. In some year groups, the percentage of 
pupils in The Hub can have a significant impact on overall outcomes of attainment and 
progress, particularly as the cohort sizes means that each child can make a difference of 5% at 
KS2 and 8% at KS4. The Hub follow a bespoke curriculum which reflects the specific needs of 
individuals and means that standard KS2 and KS4 performance measures are not appropriate. 
However, it is important to note that the Hub does not hold its own URN and therefore 
inaccurate external perceptions of whole school performance are not unusual.  
 

Our priorities are as follows:   

● Ensuring all student receive quality first teaching each lesson   

● Closing the attainment gap between disadvantaged pupils and their peers   

● Providing targeted academic support for students who are not making the expected 

progress   

● Addressing non-academic barriers to attainment such as attendance, behaviour, well -

being and cultural capital   

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

EYFS - Key Stage 2 (Academic Barriers)  

1 Significant proportion of pupils eligible for Pupil Premium presenting with SEND 
in the primary phase; thus impacting on achievement outcomes.   

2 Baseline  data suggests that on entry into Early Years Foundation Stage, pupils’ 
starting point is significantly lower than their peers nationally, particularly in 
communication skills, reading, writing and maths subjects. 

3 Not enough pupils eligible for Pupil Premium achieve Expected Standard or 
Greater Depth in Reading, Writing and Maths at KS2 

4 The proportion of pupils eligible for Pupil Premium achieving expected standard 
in the phonics screening at the end of Year 1 is lower than the national average  

EYFS – Key Stage 2 (Additional Barriers)  

5 Reduction in national funding to secure services of Sure Start Provision and 
Youth Provision impacts on deployment of school resources 

6 Disadvantaged pupils social communication skills can act as a barrier to 
engagement with their peers; thus impacting on learning behaviours  

7 Self-esteem of some disadvantaged pupils can be limited due to family 
experiences of education; this can impact on pupils’ desires to engage and 
participate with learning opportunities.  

Key Stage 3 and 4 (Academic Barriers)  

8 Increasing proportion of pupils eligible for Pupil Premium presenting with SEND 
who require timely assessment through improved transition.      

9 A significant proportion of pupils eligible for Pupil Premium present with weak 
literacy skills which prevents them from making good progress.  
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10 A significant proportion of pupils eligible for Pupil Premium present with weak 
speech, language and communication skills which prevents from making good 
progress.  

11 A significant proportion of pupils eligible for Pupil Premium present with weak 
numeracy skills which prevents them from making good progress. 

12 The achievement gap at KS4 between disadvantaged children and their non-
disadvantaged peers, particularly in core subject areas, remains a concern. 

Key Stage 3 and 4 (Additional Barriers) 

13 A significant proportion of pupils eligible for Pupil Premium have poor 
attendance despite significant deployment of resources to tackle this.  The 
percentage of persistent absence rate amongst PP-eligible pupils is higher than 
their non-eligible peers nationally. Reduced learning hours continue to impede 
progress overtime.  

14 The proportion of pupils eligible for Pupil Premium who are not yet ‘secondary 
ready’ represents a barrier to learning; the increased complexity of the 
organisational structure together with secondary environment expectations 
prevents some children from making good progress at KS3.  

15 Instances of poor behaviour have a negative impact on children’s learning and 
cohort progression. 

16 Increasing proportion of young people eligible for Pupil Premium presenting with 
social and emotional needs that require timely  intervention  

17 Aspirations and self-esteem of some disadvantaged pupils can be limited due to 
family experiences of education; this can impact on pupils’ desires to engage 
and participate with learning opportunities.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

EYFS - Key Stage 2 

The proportion of pupils who are SEND and 
eligible for pupil premium will achieve in line 
with those who do not have additional needs 
and are not eligible for pupil premium.  
 
Increase the proportion of pupils eligible for 
Pupil Premium pupils with SEND who achieve 
the expected standard at the end of KS1 and 
KS2; their performance will be in line with 
those nationally and the difference will diminish 
overtime. 

Pupils eligible for Pupil Premium with SEND 
in key stage 1 and 2 will improve academic 
performance, particularly in core subject 
areas:  
 
Key Stage 1 Outcomes: 
 
RWM combined 51% 
Reading 62% 
Writing 67% 
Maths 79% 
Phonics Autumn Check 73% 
Phonics Summer Check 90% 
 
Key Stage 2 Outcomes 
 
RWM Combined – 64%  
Reading – 73%  
Writing – 78%  
Maths – 79% 
GPS – 78% 
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The proportion of pupils leaving EYFS who 
achieve GLD will be in line with those 
nationally and the difference will diminish over 
time.  
Average Point Score (APS) for pupils eligible 
for Pupil Premium on exit will be similar to that 
of Non-PP within the school setting 
Implementation of rigorous monitoring systems 
identify the pupils eligible for Pupil Premium 
pupils who are at risk of not achieving GLD; 
interventions are timely and targeted. 
 

Pupils who are eligible for pupil premium will 
leave reception with a GLD in line with their 
peers. 
 
National Measure GLD 2019 – 71% 
Average Total Points Scored 34.6/51 across 
all levels  
 
GLD predicted outcomes 60% 

The proportion of pupils eligible for Pupil 
Premium who achieve Expected Standard or 
Greater Depth in Writing at KS2 will be in line 
with national and the difference will diminish 
over time.  

The percentage of pupils who are eligible for 
pupil premium who are achieving expected 
standard or greater depth in reading, writing 
and maths at the end of key stage 2 will 
increase in line with national.  
 
National 2019 GDS for writing = 20%FFT 
A360 target PP+GDS writing = 10% 
 

Increase the proportion of pupils who are 
eligible for Pupil Premium achieving Expected 
Standard in the Phonics at the end of Year 1 
 

The proportion of pupils eligible for pupil 
premium who achieve the expected standard 
in phonics will be in line with the national 
average of 82%.  
 
Phonics National 2019 = 82% 
Year 2 Autumn Check 73% Summer 90% 
Year 1 Summer Check 75% 
 

Deploy effective Welfare Strategy to improve 
support in place for pupils eligible for pupil 
premium and their families; access to external 
provisions will be supported through academy 
referral systems. 
 

The attendance of pupils eligible for pupil 
premium will be 96% or above. 
 
Due to the implementation of the welfare 
strategy the number of behaviour incidents of 
pupils who are eligible for pupil premium will 
be in line with non-pupil premium.  
 
The use of the home learning tools will be 
accessed by all pupils who are eligible for 
pupil premium.  
 

Key Stage 3 and 4  

The proportion of pupils eligible for Pupil 
Premium presenting with SEND are assessed 
quickly so that timely and effective intervention 
can be deployed.   
Disadvantaged pupils who also have SEND, 
will have access to an appropriate curriculum 
that enables them to achieve well in line; 
national achievement gaps will diminish 
overtime. 

Pupils eligible for Pupil Premium with SEND 
will improve academic performance, 
particularly in core subject areas:  
65% of pupils who are eligible for Pupil 
Premium with SEND will achieve 9-4 in 
English and Maths 
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Disadvantaged pupil’s transition into the KS3/4 
phase effectively, and the period required for 
transition is reduced over time. 
 
  

A robust transition programme for SEND 
students will strengthen provision and early 
assessment structures.  
 

At KS3, Literacy skills of disadvantaged pupils 
are in line with non-disadvantaged pupils 
nationally; it will no longer pose a barrier to 
achievement overtime.  
 
The teaching of literacy, particularly reading, 
will impact significantly on achievement 
outcomes across all subjects. 
Through the Academy Literacy Strategy, 
disadvantaged pupils will be identified as 
requiring Accelerated Reader, Lexia, Boosting 
Reading Potential or word focused 
intervention.  
 

Rapidly improve the reading skills of pupils 
who fall below their chronological age/age 
related expectation:  
 
70% of pupils who are Pupil Premium and 
SEND will achieve the expected standard in 
reading. The gap between students reading 
age and their chronological age will continue 
to narrow 

At KS3, Speech, language and communication 
skills of disadvantaged pupils are in line with 
non-disadvantaged pupils nationally; it will no 
longer pose a barrier to achievement over 
time.  
 
The teaching of language relating to subject 
areas and planned opportunities for developing 
students' speaking and listening skills will 
impact significantly on achievement outcomes 
across all subjects.   
 

Rapidly improve the Speech, language and 
communication skills of pupils who fall below 
their chronological age/age related 
expectation:  
70% of pupils who are Pupil Premium and 
SEND will achieve the expected standard In 
English. The gap between students reading 
age and their chronological age will continue 
to narrow 

At KS3, Numeracy skills of disadvantaged 
pupils are in line with non-disadvantaged 
pupils nationally; it will no longer pose a barrier 
to achievement overtime.  
 
The teaching of numeracy, particularly problem 
solving, will impact significantly on 
achievement outcomes across all subjects. 
Disadvantaged pupils will have access to the 
necessary technology to be able to access the 
Academy online home learning programme.  
Disadvantaged pupils will be identified as 
requiring targeted numeracy intervention 
through the entry and exit ticket procedures.  
 

Rapidly improve the numeracy skills of pupils 
who fall below their chronological age/age 
related expectation:  
 
70% of Key stage 3 pupils will achieve the 
expected standard, in line with their peers, by 
the end of Year 8. 

The achievement gap at KS4 between 
disadvantaged children and their non-
disadvantaged peers, particularly in core 
subject areas, will narrow and diminish 
overtime. 
 
A greater proportion of pupils who are eligible 
for Pupil Premium will access KS5 provision as 
improved academic outcomes have enhanced 
future opportunities 

Pupils eligible for Pupil Premium with SEND 
will improve academic performance, 
particularly in core subject areas:  
 
65% of pupils who are eligible for Pupil 
Premium will achieve 9-4 in English and 
Maths   
100% of students who are PP will secure a 
place at college to access a course of their 
choice or secure apprenticeship training 
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Reduction in number of Pupil Premium NEET  

Key Stage 3 and 4 (Additional Barriers) 

 Attendance will improve and be in line or 
above the national benchmark, 96%. 
 
The percentage of Pupil Premium persistent 
absentees (PA) will reduce, narrowing the gap 
with nationals; the difference will diminish over 
time. 
Attendance Strategy in place to tackle 
persistent absenteeism with clear focus on 
pupils eligible for pupil premium. 

Frequent monitoring of Attendance Strategy 
shows reduction PP PA from 2021-22. 
The percentage of pupils eligible for 
Pupil Premium and recognised as PA will be 
below national average ;  
PA Nationally for 2018-2019 was 10.9%  
Pupil Premium Students attendance will be in 
line with the national expectation of 96%  
 

All pupils eligible for Pupil Premium will be 
‘secondary ready’.  
 
A Y5 – Y8 Curriculum will strengthen 
‘secondary ready’ provision and build on 
primary practise. 

Student voice exercises/parental voice in Y7 
will confirm that pupil’s experience a 
seamless transition between key stages. 
 
KS3 monitoring will demonstrate progression 
following KS2: 65% of pupils eligible for Pupil 
Premium at Key Stage 3 will have achieved 
their expected end of key stage following 
enhanced secondary transition that begins in 
Y5 and is continued until Y8 
  

Reduce instances of poor behaviour (low 
level)  
Reduce serious behaviour instances of poor 
behaviour (high level)  
Reduce number of FTE 
Robust CPD models support high 
expectations, culture and staff training needs. 
 

Further reduce the number of incidents 
involving low level disruption in the classroom 
through the implementation of the Class 
Charts Programme: 
75% reduction in low level disruption during 
lessons due to welfare team strategy.  
 
Reduce the number of FTEs in secondary 
that result in absence from curriculum time by 
50%.  
 
Robust CPD model in place with specific 
focus on Behaviour Management strategies. 
 

Pupils (and their families) eligible for Pupil 
Premium presenting with social and emotional 
needs have access to high quality 
interventions, services and resources both 
within and outside the academy.  These are 
carefully monitored to ensure that impact is 
maximised and barriers to learning diminish. 
 

Student voice exercises/parental voice will 
confirm that a pupil's experience of social and 
emotional provision is effective, having a 
positive impact on attendance, behaviour and 
wellbeing.  
Student waiting time to access external 
agencies will have been reduced due to the 
access to inhouse provisions from external 
providers. Records will demonstrate the 
impact of provision.  
 
Increase in the attendance of students with 
SEMHs needs who have been PA.  
 

A ‘high aspirations’ culture will be evident in all 
aspects of academy life: 
Improve parental engagement through 
information sharing opportunities, parental 

All staff will aim for 100% attendance of 
pupils and their parents in receipt of pupil 
premium to attend enrichment and parents 
evenings.  
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voice opportunities, and attendance at parental 
events. 
Establish a framework that enables parents to 
take a more participative role in child’s 
learning: acquisition of basic skills; life skills, 
etc. 
The percentage of disadvantaged pupils who 
access enrichment will increase 
The proportion of parents/carers who access 
school events such as parents evening, 
intervention launch and options evening is in 
line with non-disadvantaged parents. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £226,138 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Monitoring of Teaching & 
Learning is implemented 
through an Assistant 
Principal Lead in 
Secondary and Head of 
School in Primary  
 
Pupil Voice in relation to 
the implementation of the 
Teaching and Learning 
Models introduced.  

EEF models of good practice and 
curriculum guides KS1,2 check  
 
 
 
 
 
EEF Research - Feedback +6 
https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/feedback 

 
1,2,3,8,9,10,11,12 

Offer a bespoke learning 
pathway for each 
individual in order to 
meet the needs of all 
learners and remove 
barriers to progress.  
 

EEF good practice guides for quality 
intervention and Teaching and Learning 
strategies deployed. 
 
Curriculums based on proven research. 
EEF Toolkit guidance: 
https://educationendowmentfoundation.or
g.uk/support-for-
schools/schoolimprovement-planning/2-
targetedacademic-support  

 
1,2,3,4, 8,9,10,11,12 

Introduction/maintaining 
Period 6  
 
Development of a year 5-
8 curriculum offer  
 

EEF Toolkit - Extending School Day +3 
months 
https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/extending-school-time 

1,2,3,8,9,10,11,12 
 
 
 
 
14,16,17 

Support for staff, training 
in teaching and learning 
models for each phase 
as well as phonics to be 
delivered.   
 
Coaching model for all 
teachers to be 
strengthened 
 

High quality CPD provided by Westgarth 
Learning Hub for phonics 
RWI consultants based on theory. 

 
1,2,3,8,9,10,11,12 
 

Implement the 
PL@Primary and 
IP@360 Teaching and 
Learning Approach in 
order to develop the 
quality of teaching 

Evidence indicates that mastery learning 
can deliver approximately five additional 
months’ progress on average. (EEF 
2020) 
 
Supporting the Attainment of 
Disadvantaged Pupils (DFE, 2015) 

 
 
1,2,3,8,9,10,11,12 
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across the primary and 
secondary phase 

suggests high quality teaching as a key 
aspect of successful schools.  
 
Students learning to learn/study. 
Identifying the vital content - study guides 
and sessions.  
 
EEF Research - Metacognition +7 
months  
https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/metacognition-and-self-
regulation 

 
 

Appointment of assistant 
SENDCo to ensure early 
identification and 
enhanced monitoring of 
implementation of SEN 
support advice.  
 

See EEF research guidance report: 
Special Educational Needs in 
Mainstream School published in March 
2020 Ensure all pupils have access to 
high quality teaching. Compliment high 
quality teaching with small group and one 
to one interventions. 
https://educationendowmentfoundation. 
org.uk/education-
evidence/guidancereports/send 

 
1,8 
 

Use blended learning to 
support the gaps caused 
by Cv-19 Lockdowns 

Digital technology can add up to +4 
months progress (EEF, 2020)  

12,13,14 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £344,019 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Improve the progress 
within identified target 
area for individual PP 
pupils in English and 
Maths within the primary 
and secondary phase  

 See EEF research guidance report: 
‘Improving Mathematics in the Early 
Years and Key Stage 1 and 2 published 
January 2020 2 4 6  
 
https://educationendowmentfoundation.or
g.uk/education-
evidence/guidancereports/early-maths 
NCETMprogramme Mastering Number 

1,2,3,9,11,12 

Individual and group 
tuition targeting 
individual pupil’s targeted 
area of development by 
subject specialists 
 

 EEF Toolkit guidance: 
https://educationendowmentfoundation.or
g.uk/support-for-
schools/schoolimprovement-planning/2-
targetedacademic-support  
 
‘Some pupils may require additional 
support alongside high-quality teaching 
in order to make good progress. The 
evidence indicates that small group and 
one to one interventions can be a 

4, 9,10,11,12 

https://educationendowmentfoundation.org.uk/education-evidence/guidancereports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidancereports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidancereports/early-maths
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powerful tool for supporting these pupils 
when they are used carefully.’ 
Evidence indicates that one to one tuition 
can be effective, delivering approximately 
five additional months’ progress on 
average. (EEF 2020)  

Target Speech & 
Language Therapist to 
EYFS/.KS1 (SLA)  
 
Deliver targeted 
intervention for the 
development of speaking 
and listening throughout 
the primary phase.  
 
 
 
 
 
 
Teach and test academic 
vocabulary. 

Beck identified three tiers of words, and 
90% of words are only encountered in 
books. We need to ensure all pupils 
understand these Tier 2 words (written 
but not spoken) Vocabulary is a 
significant predictor of attainment – by 
age 7 there is a 4000- word gap between 
lower class and middle class. Vocabulary 
explicitly taught through each domain. 
(Tier 3 words) (Matt Bromley, Bromley 
Education Sec Ed Pupil Premium 
Conference, 23/3/2018)  
 
EEF Improving Literacy guidance report 
(2019) recommendation 2 is vocabulary 
instruction. 3 Books and revision guides 
provided to students as part of year 11 
strategy. To facilitate independent 
learning and metacognition.  

2,3,7,10 

Targeted intervention to 
close the gap in learning 
for individual pupils. 
 
Targeted support staff in 
all core subjects.  
 

 
See EEF research guidance report: 
‘Improving Mathematics in the Early 
Years and Key Stage 1’ published 
January 2020 2 4 6 
https://educationendowmentfoundation.or
g.uk/education-
evidence/guidancereports/early-maths 
 
’ EEF research guidance: 
https://educationendowmentfoundation.or
g.uk/education-
evidence/guidancereports/teaching-
assitants  
 
‘Research on TAs delivering targeted 
interventions in one-to-one or small 
group settings shows a consistent impact 
on attainment of approximately three to 
four additional months’ progress (effect 
size 2 3 4 7 Teaching Assistant timetable 
reevaluated to deliver pastoral groups, 
positive play at playtimes, out-door 
learning, settling child into school in the 
morning.  
 
Teaching Assistant Apprentice working in 
Year 4 to support teaching and learning 
alongside delivering positive play 
sessions at lunchtime in KS1. Delivering 
FFT reading sessions to targeted groups 
of children daily. Higher Level Teaching 

1,2,3,4,9,10,11,12 
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Assistant and Primary Teacher delivering 
Forest School and Beach school 
sessions sessions currently in EYFS, 
Year 6, Year 1 and Year 4 (00.2 – 0.3). 
Crucially, these positive effects are only 
observed when TAs work in structured 
settings with high quality support and 
training. When TAs are deployed in more 
informal, unsupported instructional roles, 
they can impact negatively on pupils’ 
learning outcomes. 
 
EEF Research - Small Group Tuition +4 
months  
https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/small-group-tuition 
 

Implementation of a 
whole phase approach to 
phonics - allocated 
Phonics Lead/Consultant 
Programme 
 

Endorsed by EEF Research: +5 months 
https://educationendowmentfoundation.or
g.uk/projects-
andevaluation/projects/nuffield-
earlylanguage-intervention ‘Update (Aug 
2020): The Department for Education is 
currently working with the EEF and other 
delivery partners to make Nuffield Early 
Language Intervention (NELI) available 
to state-funded primary schools at no 
cost. This will be funded as 2 4 8 part of 
the Government’s £350m allocation to 
tutoring, through the £1bn Covid-19 
catch-up’ package announced in June 
2020.’  

1,2,4 

Implementation of a 
Literacy Intervention 
Strategy to support the 
development of students 
literacy skills 

EEF Toolkit guidance: 
https://educationendowmentfoundation.or
g.uk/support-for-
schools/schoolimprovement-planning/2-
targetedacademic-support  
 
‘These interventions should be targeted 
at specific pupils using information 
gathered from assessments and their 
effectiveness and intensity should be 
continually monitored. Some pupils may 
have made quick gains once they 
returned to school full time, so 
assessment needs to ongoing, but 
manageable.’  
 
EEF Improving Literacy guidance report 
(2019) recommendation 7 is to provide 
quality literacy interventions and 
appropriate assessment tools to match 
students to relevant interventions. 
 
EEF Research Reading Comprehension 
+ 6 months  

10,12 



 

13 

https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/reading-comprehension-
strategies 

Raise aspirations - A 
greater proportion of 
pupils who are eligible 
for Pupil Premium will 
access KS5 provision as 
improved academic 
outcomes have 
enhanced future 
opportunities 

Ofsted expect to see learners’ attitudes 
to their education or training are positive. 
They are committed to their learning, 
know how to study effectively and do so, 
are resilient to setbacks and take pride in 
their achievements. 2021 

10,11,12 

Increase opportunity for 
experiential learning - 
Beach Schools, Forest 
Schools, Visits and 
Residentials as well as 
outdoor learning 
opportunities.  

 

John Muir Award  

 

WildLife Passport 
Programme  

 

Duke of Edinburgh 
Award 

Key findings of Forest Research: 
https://www.forestresearch.gov.uk/resear
ch/forest-schools-impact-on-
youngchildren-in-england-and-wales/  
 
EEF Toolkit - +4 months for outdoor 
adventure learning  
 
The evaluation suggests Forest Schools 
make a difference in the following ways:  
Confidence: children had the freedom, 
time and space to learn and demonstrate 
independence  Social skills: children 
gained increased awareness of the 
consequences of their actions on peers 
through team activities such as sharing 
tools and participating in play  
Communication: language development 
was prompted by the children’s sensory 
experiences  Motivation: the woodland 
tended to fascinate the children and they 
developed a keenness to participate and 
the ability to concentrate over longer 
periods of time  Physical skills: these 
improvements were characterised by the 
development of physical stamina and 
gross and fine motor skills  Knowledge 
and understanding: the children 
developed an interest in the natural 
surroundings and respect for the 
environment 

7, 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £81,259 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Offer before 
school/after school 
provision to improve 

EEF Evaluation of School Breakfast 
Clubs- ‘No child will learn hungry’. 

  
5,6,7,13 
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engagement, 
enrichment and support 

Attendance collections/ 
drop offs and home 
visits. Working in 
collaboration with star 
attendance.  

 

Research has found that poor 
attendance is linked to poor academic 
attainment across all stages (Balfanz & 
Byrnes, 2012; London et al., 2016) as 
well as anti-social characteristics, 
delinquent activity and negative 
behavioural outcomes (Gottfried, 2014; 
Baker, Sigmon, & Nugent, 2001).  

5,7,13 

Implement an all through 
attendance strategy for 
reintegration of PA 
students into 25 hours a 
week learning 
 

EEF Research - SEMH +4 months  

EEF Research - Small Group Tuition +4 
months 

 

EEF Guidance about Wider strategies 
focusing on : SEL, Well-being and 
Mental Health. 
https://educationendowmentfoundation.
or g.uk/support-for-
schools/schoolimprovement-planning/3-
wider-strategies 

 

Research has found that poor 
attendance is linked to poor academic 
attainment across all stages (Balfanz & 
Byrnes, 2012; London et al., 2016) as 
well as anti-social characteristics, 
delinquent activity and negative 
behavioural outcomes (Gottfried, 2014; 
Baker, Sigmon, & Nugent, 2001).  
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Provide pupils with 
SEMH support and 
targeted intervention to 
remove barriers to 
attending school 

Increasing evidence of Social Emotional 
Mental Health Problems in young 
people especially following the 
Pandemic.  

 

EEF Toolkit Social and Emotional 
Learning +4 months 

6,14,16,17 

Develop an all through 
welfare strategy which 
will support the 
engagement, behaviour 
for learning and 
relationships with 
parents.  
 
Implement a behaviour 
app to communicate with 
parents, support reactive 
response to incidents.  

EEF Toolkit - +3 months 
for behaviour interventions and this will 
also benefit all pupils in the classroom 
due to purposeful learning environment. 

 

Creates a purposeful learning 
environment for all students. Clear 
expectations and boundaries for 
students. EEF Supporting Behaviour in 
Schools Guidance 

 

EEF Toolkit Parental Engagement 
suggests +3 months progress. 

5,6,7,13,14,15,16,17 

Sustain a system of 
rewards and incentives 

The Department for Education (DfE) 
published research in 2016 which found 
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for improved attendance 
to school.  
 
Personalised rewards 
and recognition to 
ensure whole school 
profile raised. 

that: • The higher the overall absence 
rate across Key Stage (KS) 2 and KS4, 
the lower the likely level of attainment at 
the end of KS2 and KS4 • Pupils with no 
absence are 1.3 times more likely to 
achieve level 4 or above, and 3.1 times 
more likely to achieve level 5 or above, 
than pupils that missed 10-15% of all 
sessions • Pupils with no absence are 
2.2 times more likely to achieve 5+ 
GCSEs A*- C or equivalent including 
English and mathematics than pupils 
that missed 15-20% of KS4 lessons  

Bespoke intervention for 
students with social 
emotional mental health 
difficulties  

EEF Guidance about Wider strategies 
focusing on : SEL, Well-being and 
Mental Health. 
https://educationendowmentfoundation.
or g.uk/support-for-
schools/schoolimprovement-planning/3-
wider-strategies 

 

Increasing evidence of Social Emotional 
Mental Health Problems in young 
people especially following the 
Pandemic. EEF Toolkit Social and 
Emotional Learning +4 months 

1,6,13,16,17 

Development of 
Guidance and Learning 
Centre to support 
students with significant 
SEMH needs.  

EEF Guidance about Wider strategies 
focusing on : SEL, Well-being and 
Mental Health. 
https://educationendowmentfoundation.
or g.uk/support-for-
schools/schoolimprovement-planning/3-
wider-strategies 

 

PP students are 4X more likely to be 
excluded (Peter Humphries Senior HMI 
Sec Ed Pupil Premium Conference: 
23/3/2018) Keeping them in alternate 
provision and shaping the curriculum to 
meet their needs will avoid this.  

1,6,13,16,17 

 

Total budgeted cost: £ 615,416 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Martin Gray Football Academy   

Washington Mind  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

0 - no service children 2021-22  

What was the impact of that spending on 
service pupil premium eligible pupils? 

 

 

 


